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rounded theory methods of the 20th
e contury offer rich possibilities for
advancing qualitative research in the
21st century. Social justice inguiry is pne area
araong many i which researchers can fruitfully
apply grounded theory methods that Barney G,
Glaser and Anselm L. Strauss (1967) created.
In keeping with the theme for the current
Handbook of advancing censtructive social cri-
tique and change through gualitative research,
this chapter opens discussion aboul applying
grounded theory methods to the substantive
areafs) of social justice. Inquiry in this area

assumes focusing on and furthering equitable
distribution of resources, fairness, and eradica-
tion of oppression {Feagin, 1999}

The term “grounded theory” refers both to a
method of inquiry and to the product of inquiry,
However, researchers commonly use the term fo
mean a specific mode of analysis (see Charmaz,
2003a}. Essentially, grounded theory methods are
a aet of texible analytic guidelines that enable
researchers to focus thelr data collection and to
build inductive middle-range theories through
successive levels of data analysis and conceptual
development. A major strength of grounded
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theory methods s that they provide tools
for analyzing processes, and these tools hold
much potential for studying social justice issues,
A grounded theory approach  encuurages
researchers to remain dose to their studied
wotlds and to develop an integrated set of theo-
setical concepts from their empirical materials
that not only synthesize and interpret them bt
also show processual relationships.

Crounded theory metheds consist of simulta-
neons daw collection and analysis, with each
informing and focusing the other througheus the
research process’ As grounded theorists, we
begin our anelyses early to help us focus turther
data collection.” 1n turn, we use these fhcused
data to refine our emerging analvses. Grounded
theory entails developing increasingly abstract
ideas about research participants’ meanings.
actions, and worlds and seeking specific data to
fill vut, refine, and cheek the emerging conceptual
categories. Our work resulis in an analytic lnter-
pretation of varticipants’ worlds and of the
processes consti‘uting how these worlds are con-
structed, Thus, we can use the processual empha-
sis in grounded theory to analyze relationships
between human agency and social structure that
pose theoretical and practical concerns in social
justice studies. Grounded theorists portray
their understandings of research participants’
actions and moeanings, offer shstract interpre-
tations of empirical relationships, and create
conditinnal statements about the mplications of
their analyses,

Applying grounded theory methods lo the
substantive area of social justice produces recip-
rocal benefits. The critical stance in social justice
in combination with the analytic focus of
grounded theery broadens and sharpens the
scupe of inquiry, Such efforts locate subjective
aud collective experience in larger stractures and
imcrease understanding of how these structures
work (see also Clarke, 2003, 2005; Maines, 2001,
2003}, Grounded theory car. supply anaytic toels
to move social fustice studies beyond description,
while keeping them anchored in their respective
empirical worlds.! Not anly are fustice and injus-
tice abstract concepts, but they are, mureever,

enacted processes, made real through actions
performed again and again, Grounded theorists
can effer integrated theoretical statemerts abows
the conditions under which injustice or justice
develops, charges, or cortinues. How might we
miove [n this direction? Which traditions provide
starting pointsi

B ConsTauenivisT RE-ViIsions
o= GROUNDED THEORY

To develop a grounded theory for the 21st century
that advances social justice inguiry, we must build
upon its constructionist elements rather than
objectivist leanings. In the past, most major state-
ments of grounded theory methods minimized
what numerous critics (sec, for example, Atkinson,
Coffey, & Delamont, 2003; Bryan:, 2002, 2003;
Coffev, Holbrook, & Atkinsen. 1996; Silverman,
20007 tind lacking: interpretive, constructionist
inguiry, Answering this criticism -neans building
o the Chicago school routs in grounded theory
consistent with my constructivist statement in the
second edition of this handbook {Charmaz,
200Ga).” Currently, the Chicago school antecedents
ol groundec theory are growing laint and risk
being lost. Contemparary grounded theorists may
a0t realize how this iradition influences their
work of mav not act from its premises at all. Thas,
we need to review, renew, and revitalize links to
the Chicagu schuol as grounded theory develops
inn the 21st century,

Builcing on the Chicagn heritage supports the
developrment of grounded theory in divections
that can serve iogquiry inthe area of social justice,
Both grounded theory methods and sucial justice
inquiry fit pragmatist emphases on process,
change, and probabilistic outcemes.” The prag-
matist conception of emergence recognizes that
the reality of the present ditfers from the past
from which it develops {Strauss, 1954}, Novel
aspects of expericnce give rise to new nterpreta-
tions and actions, This view of emergence can
sensitize social justice researchers to study
chenge in new ways, and grounded theory meth-
ods can give them the tools for studying it. Thus,



we must revisit and reclairm Chicago schouol
pragmatist and feldwork traditions and develop
their implications for social justice and demo-
cratic process.” To do so, we must move {urther
iftto a consiructionist social science and make the
positivist roots of grounded theory problematic,

For many rescarchers, grounded theory meth-
ods provided a template for doing qualitative
resgarch stamped with pesitivist approval
Glaser’s {see, especially, Glaser, 1978, 1992) strong
foundation in mid-20th-century pusitivism gave
grounded theory its original ohjectivist cast with
its emphascs in logic, analytic precedures, com-
parative methods, and conceptual development
and assumptions of an external but discernible
workd, unbiased observer, and discovered theory,
Strauss’s versions of gronnded theory emphasized
micaning, action, and process, consistent with his
intellectual roots in pragmatism and symbolic
inferactionism. These roots scem shronken in his
rethodological treatises with Juliet Corbin
(Strauss & Corbir, 1990, 1998) but grow robust in
other works {see, for example, Corbin & Strauss,
1988; Strauss, 1993). Like Glaser, Strauss and
Corbin also advanced positivistic procedures,
although different ones. They miroduced new
rechnical procedures end made verification an
explicit goal, thus bringing grounded theory
closer to positivist ideals.” In divergent ways,
Strauss and Corbir’s works as well as Glaser'’s
treatises draw upon objectivist assumptions
founded in positivism.

Since then, a growing number of scholars have
aimed to move grourded theory in new directions
away from its positivist past. ] share their goal and
zim to bulld on the constraocrivist elements in
grounded theory and to reaffirm its Chicago
school antecedents. Io date, scholars have ques-
ttoned the epistemologies of both Glaser’s and
Strauss and Corbin’s versions of grouaded theory,
We challenge carlier assumprions about objectiv-
ity, the worlc as an external reality, relations
between the viewer and viewed, the nature of data,
and authors’ representations of research partici-
pants. Instead, we view positivist givens as social
coastructions to question and alter. Thus, when
we adopt any positivist principle or procedure, we
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attemp: w0 do so knowingly and to make our
rationiales explicit. In the second widition of this
handbook (Charmaz, 2000a}, T argued for build-
ing on the pragmatist underpinnings in grounded
theory and developing it as a sodial construction-
ist method. Clive Seale (1999) contends that we
can retain grounded theory methods without
adhering to a naive realist epistemolegy, Antony
Bryant {2002, 2003) calls for re-grounding
groundled theory in an epistemology that takes
recent methodological developments ino account,
and Adele E. Clarke (2003, 2005} aims to integrate
postmmodern sensibilities with grounded theory
and to provide new analytic tools for discerning
and conceptualizing subtle empirical relztion-
ships. These moves by grourded theerists reflect
shifts in approaches to qualitative research.’

A constructivist groonded theory {Charmaz,
1956, 2000a, 2003b; Charmaz & Mitchell, 2001}
adopts grounded theory guidelines as tools but
does not subscribe to the objectivist, nositivist
assumptions in jts earlier formulations, A con-
structivist approach emphasizes the studied phe-
nomenon rather than the methods of studving it.
Constructivist grounded theorists take a reflexive
siance on modes of knowing and representing
studied Iife. That means giving close attention to
empirical reatities and our collected renderings of
them-—and Jocating oneself in these realities. It
does not assume that data simply await discovery
in an external world or that nethedelogical pro-
cecures will correct limited views of the studied
world. Nor does it assume that impartial
observers enter the research scene withort an
imierpretive frame of reference. Instead, what
ehservers see and near depends upon their prior
irterpretive frames, blographies, and interests as
well as the research context, their relationships
with research participants, corcrete field experi-
ences, and moces of generating and recording
empirical materials. No qualitative method rests
on pure induction—the questions we ask of the
empirical world frame whzt we koow of it In
short, we share in constructing what we detine as
data. Similarly, our conceptual categories arise
through our interpretations of data rather than
emanating frem them or from our methodological
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practices {cf, (laser, 2002). Thus, our theoretical
analyses are interpretive renderings of a reality,
not objective reportings of it,

Whether informed by Glaser (1978, 1992,
1998, 2002) o Strauss and Cocbin (1990, 1998),
many researchers adopted positivist grounded
theary as a template, Tl constructivist position
recasts this template by challenging its objec-
tivist underpinnings, We can use a constructivist
template to inferm social justice research in the
21st century. Clearly, much research in the area
of social justice is objectivist and flows fom
standard Dositivist methodelogies. A construc-
tivist grounded theory offers another alternative:
a systematic approach to social justice inquiry
that fosters integrating subjective experience with
social conditions in our analyses.

An interest in social justice means attentive-
ress to ideas and actions concerning fairness,
equity, equality. democratic process, status,
hierarchy, and individual and collective rights
and vhligations. It signifies thinking about being
human and about creating good socicties and
a better world. It prompts reassessment of owr
roles as national and world citizens. it means
exploring tensions belween complicity and
consciousness, choice anc constraint, indiffer-
ence and compassion, inclusion and exclusion,
poverty and privilege, and barriers and opporta-
nities. It also means taking a critical stance
toward actions, organizations, and secial institu-
tiens. Social justice studies require looking at
both res ities and ideals. Thus, contested mean-
ings of "shoulds” ard “oughts” come into play.
Unlike positivists of the past, social justice
researchers openly bring their shouids and
oughts into the discourse of inquiry,

B REEXAMINING GROUNDED
THrORY OF THE Past

T

In the 207 century, grounded theory methods
offered guidelines and legitimacy for conducting
rescarch. Glaser and Sirauss (1967) established
qualitative research as valuable in its own right
and zrgued that it proceads from a different logic

than quantitative research. Although researchers
did not always understand grounded theery
methods and seldom followed them beyond a step
or two, they widely cited and acclaimed these
methods because they legitimized and codified
a previousiy implicit process. Grounded theory
methods offered explicit strategies, procedural
rigor, and seeming objectivity. As Karen Locke
(1996} notes, many researchers still use grounded
theory methods for “a rhetoric of justification as
opposed to a thetoric of explication” {p. 244: see
also Charmaz, 1983; Silverman, 20000,

All analyses come from particular standpoints,
including these emerging in the research process.
Grounded theory studies emerge trom wrestling
with data, making comparisens, developing cate-
gories, engeging in theoretical sampling, and inte-
grating an analysis. But how we concuct all these
activities does not occur in a secial vacoum,
Rather, the entire research process is interactive;
in this sense, we bring past mteractions and cur-
rent interests inte our research, and we interact
with our empirical materials and emerging ideas
as well as, perbaps, granting agencies, Instin-
tional review boards, and community agencies
and groups, along with rescarch participants and
colleagues. Neither data nor ideas are mere
objects that we passivelv observe and compile
{sce also Holstein & Gubrium, 1995),

Glaser (2002) treats data as something sepa-
rate from the reszarcher and implies that they are
untouched by the comperent researcher’s inter-
pretations, If, perchance, researchers somchow
interpret their data, then according to Glaser,
these data are “rendered objective” by looking at
many cases. Locking at many cases strengthens a
resezrchers grasp of the empirical world 2nd
helps in discerning variation ir. the studied phe-
nomenon, However, researchers may elevate their
own assumptions and interpretations to “objec-
tive” status f they do not make them explicit,

No analysis is neutral—despite research ana-
lysts’ Caims of neutrality. We do pot come to our
studies uninitiated {see also Denzin, 1994: Morse,
1999; Schwandt, 1994, 2000). What we know
shapes, but does not necessarily determine, what
we “find” Moreover, each stage of inguiry is



constructed through social processes. If we treat
thesy processes as unproblematic, we may not rec-
ognize how they are constructed. Social justice
researchiers Dkely onderstand their starting
assumptions; other researchers imay not—includ-
ing grounded theorists.” As social scientis's, we
define what we record as data, yet how we define
data outlines how we represent tem in our works,
such definitional decisions—whether iniplicit or
explicit—reflect moral choices that, in turn, spawn
subsequent moral decisions and actions.'

Rather than abandoning the traditional posi-
tiwist quest for empirical devail, 1 argue that we
advance it —without the cloak of newtrality and
passivity enshrouding mid-contury positivism,
Gathering rich empirical materials is the first step.
Recording these data systematically promots us to
pursue leads that we rmignt otherwise ignore or
ot realize, Through making systematic record-
ings, we 2lso gain comparative materials fo pin-
potst contextial conditions and to explore links
between levels of aralysis. By seeking empirical
answers to emerging theoretical questions, we
learn about the worlds we enter and can increase
the cogency of our subsequent analyses. Hence,
data need to be informed by our theoretical sensi-
tivity. Data alone are insufficient; they ‘nust be
telling and must answer theoretical questions,

Without theoretical scrutiny, direction, and
development, data culminate in rwndane des-
criptivas {see also Silverman, 2000}, The value of
the product then becomes debatable, and crivics
treat earlier studies as reiffed representations of
the limits of the method itself rather than how it
was used (Charmaz, 20004}, Burawoy (1991) cat-
cgorizes the preducts of grounded theory as
empirical generalizations. Moreover, he claims
that the method does not consider pewer in micro
contexts and that it represses the broader macro
farces that both limit change and create doming-
tiom in the micro sphere” {p. 282). | disagree.
Simply becanse earlier authors did not address
power or macro forces does nol mean that
grounded theory methods cannot, In contrast t
Burawoy's claims, [ argue that we should use
grounded theory methods ir. precisely these areas
to gain fresh insights in social fustice inquiry.
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Critics of grounded theory commonly miss
four crucial points: (a) theorizing is an activity;
{b) grounded theory methods provide a way to
proceed with.this activity: (¢ the research prod-
lem anc the researcher’s unfolding intereste shape
the content of this activity, not the method;
and {d) the products of theorizing reflect how
researchers acted on these points, As Dan E
Miller (2000} argues, the irenic issue is that
rescarchers have done so little prounded theory,
despite their claims to use &5 [y potential for
developing theory remains untappec, as does its
potential for studying power and ‘equality.

Social justice studies require data that diverse
audiences agres represent the empirical worlc and
that researchers have given 2 fair assessment. 1 do
nof mean that we reify, objectify, and universalize
these data. Instead, 1 mean that we must start by
gathering thorough empirical materials precisely
because social justice research may provoke con-
troversy and contested, conclusions, Thus, we need
to identify clear soundaries and limits of our data,
Locating the data strengthens the founaation tor
making theorerical insigh:s and for providing evi-
dence tor evaluative claims, Critics can then evalu-
ate an author’s argument on its merits. The better
they can see direcy connections between the evi-
dence and points in the argument, the more this
argument will persuade thent, Tae lingering hege-
mony of positivism still makes controversial
research suspect, a8 Fine, Weis, Weseen, and Wong
{20007 observe, Therefore, the data for such stud-
ies must be unassailable,

A strong empirical foundation is the frst step
in achieving credibility —-for both social justice
rescarchers and grounded theorists. Despite
reliance on data-driven interpretations, the rush
te “theorize”-—or perhaps to publish—has led
some grounded iheorists tu an wnfortynate
neglect of thorough data collection, which has
persisied since Lofland and Lofland (1984} first
noted it Glaser (1992, 2002) discounts quests for
accurate data and dismisses full description as
distinguishing coanventional qualitative data
analysis from grounded theory. However, leading
studies with implications for social justice and
policy have had solid empirical foundations
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(see, for example, Duneire, 1992; Glaser & Strauss,
1965; Goffman, 1961; Mitchell, 2002; Snow &
Anderson, 1993). Grounded theory studies that
lack empirical vitality cannot support a rationale
for major socral change—or even minor policy
recommendations, The stranger the social justice
arguments derived from a study, particularly con-
troversial ones, the greater the need for a robust
empirical foundation with compelling evidence,

B Usive Gaounoen THEORY
T0 STUDY SOCIAL JusTICE IssUES

Initial Reflections

Both the steps and the logic of grounded
theory czn advance social justice research.
Grounded theorists insist that researchers define
what is happening in the setting {Glaser, 1978;
Glaser & Strauss, 1967). Sensitivity to social jus-
tice issues fosters defining latent processes as well
as explicit actions. Grounded theory tools for
studying action—collective as well as individual
action—can make social Justice analysis more
precise and predictive. By focusing the data gath-
ering, a researcher can seek new information to
examine questions concerning equality, fairness,
rights, and legitimacy.” The graunded theory
openness to empirical leads spurs the researcher
to pursiue emergent questions and thus shifts the
direction of inquiry.

A social justice researcher can use grounded
theory to anchor agendas for future action, prac-
tice, and policies in the apalysis by making explicit
conneciions between the theorized antecedents,
current conditions, and consequences of major
processes. Social justice research, particularly par-
ticipatory action research (Kemmis & McTaggart,
2000), proceeds from researchers’ and participants’
joint efforts and commitments to change practices.
Because it arises in settings and situations in which
people have taken 4 reflexive stance on their prac-
tices, they already have tools to conduct systematic
tesearch on their practices in relation to subjective
experience, social actions, and social structures.
Hence, adepting constructivist grounded theory

would foster their efforts to articulate clear links
between practices and each level and, thus, to
strengtnen their arguments for change.

(ther researchers need ta weigh whether, when,
how, and to what extent to bring research partici-
pants into the process. Although well inzended,
doing so may create a series of knoty problems in
concrete situations,” Janice Morse (1998) finds
that the consequences of bringing participaniz into
research decisions include keeping the analytic
level low, overstating the views of participants who
clamored for mote space In the narrative, and com-
promising the analysis. Moreover, Morse {1998}
notes that qualitative analyses differ from partici-
pants descriptive accounts and may reveal para-
doxes and processes of which participants are
uraware.

Adopting grounded theory strategies in social
justice research results in putting ideas and per-
spectives (0 empirical tests, Any extant concept
must earn its way into the analysis {Glaser, 1978).
Thus, we cannot import a set of concepts such as
hegemony and domination and paste them on the
realities ia the feld. Instead, we can treat them as
seusitizing concepts, 1o be explored in the field
settings {Blumer, 196%; van den Hoonaard, 14997).
Then we can detine if, when, how, to what extent,
and under which cornditions these concepts
became relevant to the study (Charmaz, 2000b).
We need to treat concepts as problematic and look
for their characteristics as lived and understood,
not as given in textbooks, Contemporary anthro-
pologists, for example, remain alert to issues of
cultural imperialism, Most sociologists attend to
agency, power, status, and hierarchy,

Grounded theory studies can show how
inequalifies are plaved oul at interactional and
organizational levels, True, race, class, and gen-
der—and age and disabilitv—are everywhere,
But how do members of various groups define
them?"™ How and when do these status variables
affect action in the scene? Researchers must
define how, when, and to what extent participants
consiruct and enact power, privilege. and inequai-
iy, Robert Prus {1996} makes @ similar point in
his book Symbolic Inferaction and Ethnographic
Research, Race, class, gender, age, and disability are



social constructions with contested definitions
that are continually reconstituted {see, for
example, Olesen:, Chaprer 10, this velume). Using
them as static variables, as though they have
uncontested definitions that explain data and
social processes before or without looxing, under-
mines their potential power, Taking their mean-
ings as given alse undermines using grounded
theory to develop fresh insights and ideas.
Adopting my alternative tack involves juxtaposing
participants’ definitions against academic or soci-
clogical notions. In turn, researchers themselves
must be reflexive about how they represent par-
ticipants’ constructions and enactments,

What new dimensions will social justice foc
brirg to researci? Societal and global concerns
are fundamerzal to a critical perspective. Thus,
these studies situate the studied phenomenon in
relation to larger units. How and where does it
fit? For example, a studv of salés interactions
could look not only at the immediate interaction
and how szlespeople handle it but also at the
organizational context and perhaps the corporate
world, and its global reach, in which these inter-
actions oceur. Like many qualitative researchers,
grounded thearists often separate the studied
interactions from thelr situated cantexts. Thus, 2
saclal justice focus brings in more structure and,
in turn, a grounded theory treatment of that
structure results in a dynamic, processual analy-
sis of iis enactment, Similardy, social justice
research offen takes into account the historical
evolution of the current situation, and & grounded
theory analysis of this evolution can yield new
insights and, perhaps, alternative understand-
ings. For that matter, researchers can develop
grounded theories from analyses of pertinent his-
torical materials in thelr realm of inquiry (see, for
example, Clarke, 1998; Star, 1989).

Critical inquiry attends to contradictions
between myths and realities, rhetoric and practice,
ard ends and means. Grounded theorists have the
tools to discern and analvze contradictions
tevealed [n the empirical world, We can examine
what people say and compare it to what they do
(Deutscher, Pestel.o, & Pesiello, 1993). Focusing on
words or deeds are ways of representing people;
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however, observed contradictions bezween the two
may indicate crucial priorities and practices. To
date, grounded theorists have emphasized the
overi—usually overt statements—more than the
tacit, the liminal, and the implicit, With eritical
inquiry, we can pat our data o new tests and
create new connections in our theories,

B Social JusTICE EMPHASES:
REsources, HiERARCHIES,
ARD PoLIcIES AKD PRACTICES

A social justice focus can sensitize us to loox ar
both large collectivities and individual experi-
ences in new ways, Several emphases stand out:
resourees, hieravehies, and policies and practices.
First, present, partial, or absent resources—
whether economic,social, or persenal—influence
interactions and outcomes. Such resources
include information, contral over meanings,
access to networks, and determination. of out-
comes. Thus, information and power are crucial
resources, As Martha Nussbaum (1999} argues,
needs for resources vary among people, vary at
different times,and vary according to capabilities.
Elders with disabling conditions need more
resources than other people do or than they them-
selves needed in earlier years, What are the
resources in the empirical worlds we study? What
do they mean to actors in the field? Which
resources, if any, are taken for granted? By whom?
Who controls the resources? Who needs
them? According to which and whose criteria of
need? To what extent do varied capabilities enter
the discussion? Are resources available? If so, to
whomi How, if at all, are resources shared,
hoarded, concealed, or distributed? How did the
current situation arise? What are the implications
of having corrol over resources and of handling
them, as obscrved in the setting{s)?

Second, any social entity has hierarchies—
ofen several, What are they? How did they evolve?
At what costs and benefits to involved actors?
Which purported and actual purposes do these
hierarchies serve! Who benefits from them?
Under which conditions? How are the hierarchies
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related to power and oppression? How, if at all, do
definitions of race, class, pender, and age Shuster
in specific hierarchies and/or at particular hierar-
chical levels? Which moral justifications suppeort
the observed hierarchies? Who promulgates these
justifications? How do they circulate? How do
these hierarchies affect sucial actions ar macro,
meso, and micro social levels? How and when do
the hierarchies change?

Third, the conseguences of social pelicics:and
practices are made real i collective and individ-
ual life. Here we have the convergence of structure
and process, What are the rules—both tacit and
explictti Whe writes or enforzes them? How?
Whose interests du the rules reflect? From whose
standpoirt? Do the rules and routine practices
aegatively affect certain groups or categories of
individuals? If 50, are they awarc of them? What
are tze implications of their relative awareness or
lack of it? To what extent and when do various
participants support the rules and the policies
and practices that flow from them? When are they
contested? Whoen do <hey meet resistance? Who
resists, and which risks might resistance pose?

By asking these questions, | aim to stimulate
thinking and to suggest diverse ways that criti-
cal inquiry and grounded theory research may
juin. The potential of advancing such endeavors
already has been indivated by svmbolic imter-
actioniste who polnt the way to deronstrating
micro consequences of structural inequalities
(L. Anderson & Snow, 2000; Scheff, 2003; Schwalbe
et al, 20000, Combining critical tnguiry and
grounded theory furthers these efforts,

E  Working Wit Grounpen THEORY

Studying the Data

The following interview stories provide the
backdrop for intreducing how grounded theory
guidelines can lluminate social justice concerns,
My research is social pevchological; however
grounded theory methods hold untapped potential
{or innovative studies at the organizational, sodl-
etal, anc global levels of znalysis. The examples

below offer a glimpse of the kinds of inizial
comparisons D make.”™ Thegan studying the experi-
ence of chronic illpess with interests inmesnings of
seif and tme. Such social paychological topics can
reveal hidden effects of inequality and differcnce on
the self and socig] iife that emerge m research
participants’ manv stories of their experiences.

Both grounded theory and criticel inquiry
are inherently comparative methods, In earlier
refiderings, | trealed the excerpt of Christine
Danforth below as a story of suffering and Marty
Gordon’s initial tale as a shocking significant
event that merked a turning poirt in her life. The
first step of grounded theory analysis is to study
the data. Grounded theorists asks What is happen-
ing? and What are people doing? A fresh look
at the aocounts below can suggest new leads to
pursue and raise new questions.

At the time of the rolowing statement,
Christine was a 43-year-old single woman who
had systemic lnpus erythematosus, Sidgren's syn-
drome, diabetes, and serious back injuries. | had
first met her 7 years earlier, when her multipie
disabilizies were less visible, although intrusive
and worrisome. Since then, her nealth had
declined, and she bad had several Jong streiches
of living on meager disability payments. Christine
describad her recent episade:

I got the sores that are I my mouth, got In oy
throat and closed my throgt up, so T ooulds’ eat or
crink. And then my potassium Jivoped down 1o
2.0, 1 was on the verge of cardiac arrest. .. That
tirne whern [ wend i they gave me 72 boltles of pure
potassiur. burncd all my veins our,

[ asked, “Wha docs that mean, that it burned
your veins out?”

She said,“IL hurts really Dad; % justbecause it
so srung and they can't diute it with anything.
Trey saic usually what they do [x they dilute with
something Jikea nunibing efelt, but becanse Twas
2.0, which is right oir cardiac arrest -hat they could-
ot do it they had to get it in faar”

Fasked,"Did you realize thatyou were that sick?”

She sand, "Well, 1 called the doctor sgveral times
saying, ' can't swallow! | had te walk around and
drood on a rag. They finally made an sppoiniment,
and I got there and 1 waited about a half hour, The




lady said that thare was 20 emergency and said tha:
Pd have 1o curne back tomorrow, And 1 said, ‘| canlt,
1sid, s soon as [ stand up, I'm going to pass out!
Ard she said, “Well there’s nothing we can del .
And then this other Jurse came in jost as [ gu
up and sassed oul, so then thev ok me 1o emer-
gency. ., . And it wok them 12 hours to—they knew
when Twent in there to adrmit me, 5ot it took them 12
hours to get me-into a room. | sat op a purney. And
they just kep: fluid in me uniil they got me tza room,

Later in the imerview, Christine explained,

[When the sores’ go to my throat, it makes it
realy hard o eat or drink, which makes you cehy-
drated. After that fiest tire . . when I called her it
had bren 3 days since P ate or drank anything . ..
and by the time [ got an appointment, it “was,
| belivve, six or seven days, without food or water.

Imagine Christine walking slowly and deter-
minedly up the short sidewalk to my house, See her
bent knecs and lowered head, as she takes celiber-
ate steps. Cheinine lnoks weary and sad, her face a3
laden with carc as her bedy is burdened by pain
and pounds. Always large, she is heavier than [ have
ever seen her, stardingly so.

Christine has a Hmited education; she can
hardly read. Think of her teving to make her case
tor immiediate treatment—without an advecate,
Christine cap woice righteous indignation, despite
the fatigne and pain that saps her spivit and drains
her enerpy, She can Jarely ger through her stressiul
workday, vet she must work 2s many hours 2s pos-
sible because she carns so little, The low pav means
<hat Christine suffers dircetly from cutbacks at the
agency where she works. Eer apartment provides
respite, but few comtorts, It has no heat —ste can-
not afford it, Cheistine docs ot eat well, Nutritious
[ood Is an unohtainable loxury: cooking is too
strentous, and cleanup is bevond imagination, She
tells me that her apartent is filled with dictures
and cegamie stazues of cats as well as stacks of
things to sor., Maneuverable space has shrunk w
aisles cutting through the piles. Christine seldem
cleans houge—ne evergy for thar, Uve never besn
to hor apartment; it embarrasses her oo much 1o
have visitors. Christine woubid love 1o adop? a kitten
but cats are nof permitted. Her eves glaze with tears
when my skittish cat allows her to pet him,

Christine has become more immobile and now
uses - motorized scooter, which she says has saved
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her Irom tolal disability, Bt since using the scooler
and approaching midlite. she also has pained one
hundred pounds and needs a better vehicle w
travsport the scooter, Christine has [ule social life
by row; her friends from high school and her bowl-
ing davs have busy family and work Hveg, When she
first hecame Il Christine hed seme nasty encoun-
ters with several of those friends who accused he
of leigning iliness. She foels Ser isolation keenly,
although all she can handle atter work is resting on
the coucn. Her relationship with her ekderly motoer
has never been close; she disapproves of her
brother, who has moved back in with their mother
and is teking drugs. One continuing light in
Christine’s life is her recently marricd niece, wha
just had & baby.

The years have grown gray with hardships and
troubies, Cheistine has few resourccs—economic,
sovial, or personal. Yet she perseveres in her strug-
gle 1o remain independent and emploped. She
believes thet if she lost this job, she would never gel
anuviher one. Her recent weight gain adds one more
reuson for the sname she feels about her body,

Christine suffers from chromic illness and i3
spiraling consequences, Her phvsical disteess, her
anger and frustration aboun: her life, her sadness,
shame, and uncertaimty all cause her to suffer.
Christine talks some about pain and much about
how difficul: disability and lack of money make hor
life. She has not mentioned the word “sulfering”
Like many othor chronically b people, Christine
resists describing horself in a way that might under-
mine hee worth and elicit moral judgments. Yot she
has tales to tell of her termail and troubles,
{Charmaz, 1999, pp. 362-363)

Tae following interview account of Marty
Gordon's situation contrasts with Christines storv.
Marty received care from the seme health facility
as Christine and also had a lile-threatening condi-
tion that confounded nrdinary treatment and
management. However, Marty’s relationship o
staff there and the content and guality of her hife
giffered dramatically from Christines,

When | first mes Marty Gordon in 1988, she
was @ 39-year-old wornan with a diagnosis of
rapidly progressing pulmaonary fibrosis. A hospi-
talization for exrensive tests led o the diagnosis of
Martv’s condition. She had moved to 2 new area
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after her hushand, Gary, retired as a school super-
intendent, ané she herself retired early from her
teaching and grant-writing post at a high school.
Marty said that she and Gary were “very, very
close.” They had had no childeen, although Gary
had a son by an eamlier marriage and she, a
beloved niece,

Pure retivement lasted about 3 months before
they becamc hored. Subsequently, Marty became
a part-time real estate agent and Gary worked in
sales at a local winery. Not only did working bring
new nierests into their lives, but it also helped pay
their hefty health insurance costs, They had not
realized that their retirement benefits would not
cover a health insurance plan. They both found
much pleasure in thelr new lives and in their lux-
urious home high in the hills overlooking the city.
Marty seemed to remain almost as busy as she
was betore retiring. While working full-time, she
had entertained her husband’s professional zsso-
ciates, had run a catering business, and had cre-
ated special meals w0 keep Gary’s disbetes and
teart candition under control. She had taxen much
pride—and still did—in keeping up her perfecty
appointed house and in keeping her weight down
“hrough regular exercise, For vears, she had arisen
at 5 each mornirg to swim an hour before going to
work, then stopped at church afterward to sav her
rasaries.

When [ first met Marty, she told the following
tale about her first hospitalization:

The doctor came in 1o teli me, U, it didn't look
good and that this was a—could be a rapidiy”—
and it appeared that mine was really goirg rapidly
amt that it might be aboul six weeks. Whoa! That
dlew my mind. It really did. . . Right after that—
I'm a Catholic—right after that, a poor little volun-
teer lady came in and said, "Mrs. Gordon?” And the
doctor had sard, “Mrs, Gordon?” *VYeah, 0K And
then he told me. She said, “T'm from St. Mary’s
Church."1 said, “Jesus, Mary, and Joseph, thev've got
the fureral already” And it really just—then I
began to see tumer in it but ] was scared. ..

‘This was the point when—[1 decided]. " this is
going to happen OK, but I'm not going to et it hap-
pen” ... And 1think probably therwas the turning
point when [ said [ woulde't accent 7. Yon know,

I 'will not accept that uhm, death sentence, or
whatever you want to call it. {Charmaz, 1991,p. 215)

However, [rom that point on, Marty had Gary
promise her that she would die Brst. She nesced
him ta take care of her when she could no longer
care for herself; moreover, she could not bear the
thought of living without kim. During the next
5 years, Marty made considerable gains, despite
frequent pain, latigue, and shortness of breath.
One Sunday evening, when Gary came home from
a wine-pouring and Marty saw his ashen face, she
inslsted, “We're going to emergency” Hehad had a
second heart attack, followed by 2 gquadruple
bypass surgery, Marty said, “He sure is a lot better
now. And, of course, [ was very angry with him. 1
said to him, You can rever leave me. [ rell you, I'll
sue youl [She explained to me.] Because we've
had a deal for a long time” When telling me about
her owr health, she recounted this conversation
with her surgeon;

T come in for an appoimtment and T had just played
18 holes of wif, and so he said, *T think we misdi-
agnosed you” Anc I said, “Well, why do vou think
that?” And he said, “You're just going over, you're
surpassing everything” So I said, “Wel., that daesn’t
necesserily mean a diagnosis is wrong. I said, "Are
yoil going to give me credit fr anvthing?” And he
saic, “Well, whar do vou mean?™ [ said,"You have to
have a medlcal answer, vou cant have an answer
that I worked very hard, on my whole body and my
mind, to get, You know, the integral pert of myself,
and that maybe that might be helping? And the tact
that I don't touch fats and 1 don't do this and 1 do
exercise’ That's not helping, huih?” So he said, “Well,
1 guess so” And 1 said, "Well, do you want o take
out my lungs again and see? | sald, You took them
out {already]” So he acknowledged, he seid,Veah,
if's just that it’s so unusual” And maybe not accept-
ing something, vou know, denial is one thing, Hut
no; excepiing is another thing.

Marty strove to be the exception to her disinal
prognosis——she insisted on being an exception.
She made great efforts to keep herself and her
husband alive, functioning, and enjoying life.
By copfronting her doctor and chellenging %is
definition of her, Marty rejected his narrow,



medicalized definition of her. She implied that he
was denying her wellness. Thus, she enacted a dra-
matic reversal of the conventional scenario of a
doctor accusing the patient of denving her iliness,
Marty fought feelings of self-pity and sometimes
talked about suffering and self-pity interchange-
ably, Wher she reflected on how she kept going,
she said;

1 do, do really think that, if’ you sit down, and 1
mean, literally sit dows, because it's hard to get ap,
vou do start feeling sorry for yoursell. And T'm say-
ing, “0h, God if I could only get up without hurt-
ing” Ard I've begun to feel, once in a while, T pet
this little sarry for myself thing, that £ T cou'd have
a day without pain. | wonder what I'd do? Probabiy
mothing, Because | woulds't push myself and Id get
less done.

Tasked, "How sa?”

Marty replied. My whale thing is faith and att-
tude, Yourve just got 1o have it 1 feel su sorvy for
peaple who give In. But maybe that's why . . . you've
ot to have some people die. [(therwise theyd] be
hanging arcund forever”

Marty had fortitude—and attitude. Marty
irtended w Hve—by will and grit, Dying? The
prospect of dying undermined her belief in indi-
vidual control and thus conflicted with her self-
concept.

B InTEGRATING GROUNDED THEORY
Witi Sociar Justice RESEARCH

What do these steries indicate? Waat might they
suggest about social justice? How do grounded
theory methods foster making sense of them?
Buth women have serious debilitaling conditions
with ruitiple harrowing episodes that make their
lives uncertain. Both are courageous and forth-
right, are aware of their conditions, and aim to
remain productive and autonomous.

Coding is the first step n taking an analvtic
stance toward the data. The initial coding phase
it grounded theory forces the researcher o define
the action in the data stateraent. In the figures
illustrating coding {Figures 20.1-20.3), my codes
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reflect standard grounded theorv practice. The
codes are active, immediate, and short, They focus
on defining gction, explicating implicit assump-
tions, and seeing processes, By engaging in line-by-
line coding, the researcher makes a close study of
the data and lays the foundation for synthesizing it.

Coding gives a researcher analytic scaffolding
on which to build. Because researchers study their
empirical materials closely, they car define both
new leads from them and gaps in them. Each
piece of data—whether an interview, a field note,
& case strdy, a personal account, or 2 document—
can inform carlier data. Thus, should a researcher
discover a lead through developing a code in one
interview, he or she can go back through earlier
interviews and take a fresh look as to whether this
code sheds light on earlier data. Researchiers can
give their data muitiple readings and renderings.
Interests in social justice, for example, would lead
a researcher 1o note points of struggle and conflict
and to look %or how participants defined and
acted in such moments.

Grounded theary is a comparative method in
which the researcher compares data with data,
data with categories, and category with category.
Comparing these two womens lives illuminates
their several similarities and striking contrasts
between their personsl social, and material
resources. 1 offer these comparisons here for
heuristic purposes only, to clanify points of con-
vergence and Zivergence. Both women shared a
keen interest in retaining autonomy, and both
were aware that illness and disability raised the
specter of difference, disconnection, and degra-
dation. Nonetheless, Marty Gordon enjoyed much
greater economic security, choices, privileges, and
opportunities throughout her life than did
Christine Danforth. Marty's quick wit, articulate
voice, organizational skills, and diligence consti-
tuted a strong set of capabilities that served her
well in dealing with failing health,

Poverty and lack of skills had alwayvs con-
strained Christine’s li% and curtailed her choices.
They also diminished her feelings of self-worth
and moral status, that is, the extent of virtue
or vice atiributed to a person by others and self
{Charmaz, in press). Then illness shrunk her
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Recognizing iliness spiral

Recounting syrmptom
progression

Approaching crisis

| got the sores that are in my mouth, got in my throat and
closed my throat up, so | couldn’t gat or drink. And than my
polassium dropped down to 2.0. 1 was on the verge of
cargiac arrest. .. . Thal time when | wenl in they gave me
72 botiles of pure potassium, burmed all my veinsg out,

I asked, “What coes that mean, thal il burnad your veins out?”

Sulfering the effects of
treatment

Feceiving rapic treatment

Forfeiling comfort for speed

She sad, "1 nurts really bad; it's just because t's 3o sirong
and they can't dilute 't with anything. They sald usually what
they do is they dilute with something like a rumkbing effect,
but because | was 2.0, which is right on cardiac arrest that
they couldn't do it, tney had 1o get it in fast?

I agked, “Dic you realize thal you were that sick?
She said,

Becking help

Remaining persistent

Explaining symproms

Encountering bureaucratic
dismigsal

Experigncing turring point

Explaining severlty

Recalving second refusal

Collapsing

Proloniging the ordeal—fitting
iro arganizatioral time

"Well, | callad the doclor several vmas saving, 1 camt
swallow. | had to walk around and droo! on & rag. They final v
made an appointment, and | got there and | waited about a
half hour. The lady said that there was an emergency and
said that I'd have to come back tomorrow, And | said, ' can't)
| sad, ‘As soon a8 | stand up, I'm going ko pass oul” Arkd she
sald, ‘Well there's rothing we can do’ ., . And then this other
nurse ceme in jugt as | got up and passed out, sp then they
tonk me to ermergency. , , . And it took them 12 houwrs to—
thay knew wihan [ wert Ir there o admil me, But it took them
12 hours to get me into a reom. | sat on a qurney. And they
just kepl fluid in me until they got me to & room.

Later in the interview, Christire explained:

Explaining symploms

Awareness of complicatjons

Enduring the wait

Suffering induced by
organization

[When the sores] go to my throal, it makes il really hard 10 eat
or drink, which maxes you dehydrated, Afler that first

iime .. . when [ called her it had heen fhree days since I'd ate
o drank anmything . . . and by the tims | got an appointment, 1

was, | o8 lave, six Or seven days, without food or watar,

Figure 20.1,  Initial Coding—Christine Danfosth

limited autoromy, and her moral states plom-
meied further Christine hved under a cloud of
nzgging desperation. The anger she felt earlier
about being disabled, deprived. and discon-
nected had dissipated into a lingering sadness
and shame, Clearly, Christine has far fewer
resources than Marty She also has had fewer
apportutities to deve.op capabilities throvghout
her life that could help her to manage her current
siuation,

Marty struggled periodically with daily ron-
tines, bul she exerted contrel over her life and her
world. Her struggles resided at another level; she
fought against decoming irnactive and sinking
into self-pity. She treated both her body and her
mind as objects to work on and to improve. as
projects. Marty worked with physicians, if they
agreed on her terms. Although she had grown
weaker and had pronounced breathing problems,
she believed living &t all testified to her success,
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Heceiy ng oad news

Facing death

Suttering diagnosiic
shoek

[dantiiying religion

Hecounling the
ideifying moment

Finding humor

Feed ng frightened

scared. | .

The docior came in o Bl me, “Uh, it didn't look good and that

this was a—could e a rapidly’—and i appeared 1hal mine was
really guing rapidly and that it maght ba about six weeks, Whoa!

That blew my mind. It realiy cid. . . . Right after that—I'm & Cathalige
right after that, a poor fittle voluntesr \ady cama in and said,

“Mrs. Gordon?" And the doctor had said, “Mre. Gordon?” “Yeat,
OK " And then he {old me. 8he said, "I'm from St Mary's Churgh.”

| said, "Jesus, Mary, and Joseph, ~hey've got the funeral alveady”
Ancl 1 really just—then | began to see humaer in it, but | was

Accepling the present
but nol the progrosis
Insisting on controlling

This was ne point when—{1 decided], “If this is going o happen OK,
but 'm nol going 10 16l 3 happen,” . . . And | think probably thal was
ihe turairg polrt when | said | wouldn't accept i, You know, | will nat

the iliness accept that uhm, ceath sentence, or whatever you want to call it,
Turning point—
Refusing the death
sentance
Figure 20.2,  Initiel Coding—Marty Gordon

For long vears, Marty kept her illness contained,
or at least mostly out of view. Her proactive stance
toward her body and her high level of involve-
ments sustained her moral status. Whatever
social diminishment of moral status she experi-
enced derived pore from age than from suffering.

The Kinds of insights that grounded theory
methods car net secial justice rescarch vary
according to level, scope, and objectives of the
study. Through cumparing the stories ahove, we
gain sumq sense of structural and organizational
sources of suffering and their differential effects
on individuals. The comparisons suggest how
research participants’ relative resources and
capabilitics became apparent through studying
inductive dara.

The comparisons alsn lead to ideas about
structure. Most policy research emphasizes access
to health care. Comparing these two interviews
midicates differential freatment within a heahth
care organization. [n addition. the comparisons
raise questions about rhetoric and realities of
receiving care. Marty Gordon credited her “faith
and attitude” for managing her lness; however,
her lifestvle, income, supportive relationships,
ar.d quick wit also helped to buifer her losses. Bur

might not her attitt.de and advantages be dialectic
and mutually reinforcingt Could not her advan-
tages have also fostered her faith and attitade?
Each person hrings a past o the present, When
inveking a similar logic, the residues of the
past—limited family support, poor education,
undiagnused learning problems, and lack of
skills—complicated and magnified Christine
Danforths troubles with chronic illness and in
negotiatirg care. The struscture of Christine's life
led 1o her increasing isolation and decreasing
moral status. Might not her anger and sadness
hiave followed?  From Marty and Christing’s
stories, we can discern hidden advantages of high
social class status as well as hidden injuries of Jow
status (Sennett & Cobb, 1973,

Last, coding practices can help us to see our
assumptions, as well as those of our research par-
ticipanits. Rather than raising our cudes to 3 level
of ohectivity, we can raise questions about how
and why we developed certain codes 16 Another
way fo break open our assumptions is to ask ool-
leagues and, perhaps, research participants them-
selves 1o engage in the coding, When they bring
divergem experience to the coding, their responses
to the data may call for scrutiny of our own.
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Delerding self
Hecognizing irjustice

Ablding gense of shame about

sducationzl deficits and
povarty
Hating her appearance
Trying 1o endure ife
Fasgling exciudss from
arganizational wonrds

{ehristine Dantorth Marly Dordon
Agareness of Pradicting symplam Learnng and expenmenting
#iness nieraification Baoo~ing en axperd
Reposgnizing Iness spirs Faalizing the potential of sligrma
Lack of control over estalating
gympioms
Experiencing stigra
Daveloping 2 Ramaining persistant Sutfering inllial diagnostico shook
starce toward | Monitoring prograssion of Fealing frightened
dinesgs gymploms Taxing control
Seeking heip Fefusing death senience
Making deals
Challanging physician's view
Attackng physiclan's aasumglions
Dhigcraditing physician’s apinioh
Rajeeing nadical moded
Warking on body and mind
Following sinct regimean
Swaying physicutrs view
Belioying w “er own perosplions
Beang self as 20 exceplon
Watarial Fighting 1o keep the cb Werking part-lime for exires
resources Having ¢ haalth plan Having & heskh plan
Strugyiing 0 handie basic Having soiid retirement ncome
BXDENSAE Enjoying comfortable lifestyle with trave’
Eking wust 3 life—Juggling and amanities
o pay the rent; Felying
on ah old car
Personal Persevering despite muiliple Preserving autonomy
TES0UICEs obstacies Forging partnerships with prolessionals

Trusting hersall

Having & good aducstion

Agsuming the right 1o contrpl her e

Baliaving in ndividual power

Fingling strength through faith

Possassing & sense of snlifement

Alming to enjoy lite

Having decades of expenencs with crganzations
argd professionals

Social regaurees

Living in 3 hostile wond

Taking delight In her nieca

Helrealing from crusl
acousations

Suffering lonsliness

Raalizing the fragilty of Per
sxistence

Forasasing no fulure help

Taxing rafuge in a clogs maniage

Hawvig strong support, mulliple volvements

Mainiaining poweriul images of positive and
negalive role modsls

Knowing she could obian ha'p, f neadag

Biratagies for
managing kife

Minirmizing visibliity of deficite
Avolding disclosure of iness
Limiling activities

Obtaining husband’s promise
Avoiding disclosure of liness
Controting seff-oily
Remairing active
Maintakving gliglous aith

Figure 20.3,  Comparing Life Sinmations




B Recramng CHicaco

Marty Gordon and Christine Danforths situz-
tions and statements above indicete the cone
struction of their views and actions. Note that at
certain peints, they each struggle with obdurate
social structures that take on tangible meaning
in their stories of cruciel interactions. To make
further sense of situations and stories like these
and to interpret the social justice issues with
them, I have called for reclaiming Chicago school
underpinnings in grounded theory, These under-
pinnings will move grounded theory more com-
pletely into constructionist social science, What
are these underpinnings? What does reclaiming
them entail? On which assumptions does Chicago
school sociology rest? Why are they significant
for both the development of grounded theory
methods and social justice inquiry?

In brief, the Chicago school assumes human
agency, attends to language and interpretation,
views social processes as open-ended and emer-
gent, studies action, and addresses temporality.
This school emphasizes the signiticance of lan-
guage for selthood and social life and under
stards that human worlds consist of meaningfuol
objects. Tn this view, subjective meanings emerge
from experience, and tiey change as expetience
changes (Reynolds, 2003a). Thus, the Chicago
school assumes dypamic, reciprocal relationships
between interpretation and action, and it views
social life as people fitting together diverse forms
of conduct {Blumer, 1979, p. 22)." Because social
life is interactive and emergerr, a certain amount
of indeterminacy characterizes it (Strauss &
Fisher, 19794, 1979b), How might we use Chicago
schoel sociology now to inform contemporary
grounded theory studies and social justice
ingulry? Where might # lead us? What moral
direction might it give

Both pregmatist philosophy and Chicagoe
school ethoography foster openness to the world
and curiosity about it. The Meadian concept of
role-taking assurmes empathetic understanding of
resedrch participants and their worlds. To achieve
this understanding, we must know how people
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define their situations and act on them. Socal
justice researchers can turn this point into a
potent tool for discovering if, when, and 1o what
extent people’s mearings and actions contradict
their econamic or political interests—and
whether and o what extent thev ae aware of such
contradictions (see, for example, Kleinman,
1996}, Thus, seeking these definitions and actions
can make critical inquiry mere complex and
powerful. Knowing them can aler( the researcher
to paints of actual or potential conflict and
change—or compliance. Similarly, learning what
things mean to people makes what they do with
them comprehensible-—at least from their world-
view, Conversely, huw people act toward things in
their wirlds indicates their relative significance.
Such consderatiors prompt the researcher
censtruct an inductive analysis rather than, say,
irnpose siructural concepts on the scene,

Although Chicago achool socialogy has been
viewed as microscopic, it also helds implications
for the meso and macro levels that social justice
researchers aim to engage. A refecused grounded
theory would aid and refine connections with
these levels. Horowitz (2001) shows how extend-
ing Meads {1934) notion of “generalized other”
takes his social psvchalogy of the self to larger
social entities ard addresses expanding democra-
tic participation of previously excluded groups,
Her argoment. is two-pronged: {a] the develop-
ment of a critical self 13 prerecuisite for demoe-
racy and (b} groups that achieve sel-regulation
gain empowerment.

The naturalistic inquiry inherent in Chicago
school tradition means studying what people in
specific social worlds do over time and gaining
intimate familiarity with the topic (Blumer, 1969
Lofland & Lotland, 1984, 1995, Hence, to reclaim
the Chicago tradition, we must first: Esfablish intr-
make famifiarity with the settjngls) and the events
occurring within il—as well as with the research
participanis.'® This point may seem chvious;
however, much qualitative research, including
grounded theory studies, skzte the surface rather
than plumb the depths of studied life.

An emphesis on action and process .eads to
considerations of time. The pragmatist treatment
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of secial constructions of past, present, and future
could direet social justice rescarchers w look at
timing, pacing, and temporal rhythms. These
concerns could alert us to new forms of control
and organization. In addition, understanding
timirg and sequencing can shed light on the suc-
cess or failure of callective action. Thus, attending
to temparality affords us new knowledge of the
worlds we study,

Chicago ticldwork traditions have long emphe-
sized situated analyses emoodded in secial,
econoimic, and occasionslly political contexts, as
evident in urban ethnographies {see, for example,
E. Anderson, 2003; Horowits, 1983; Suttles, 1968;
Venkatesh, 2000). Numerous grounced theory
studies nave not taken account of the context
in which the studied research problem or
process exists, Combining Chicago intellectual
traditions with social justice sensitivities would
correct tendencies toward decorzextualized—
and, by extension, objectificd——grounded theory
analyses.

Looking at data with 2 Chicago school lens
entails [ocusing on ineaning and process at both
the subjective and social levels. Like many other
people with chronic ness, the women above are
aware of the pejorative moral meanings of illness
and suffering and sensed the diminished siatus
of those who sulfer. When I asked Marty Gordon
how her condition affected her job, she said, “
never let it show there. Never Never give cause for
anvhody either to be sorey for you or want 1o get
rid of you” Although Christine Danforth hated
her job, she viewed it as her lifeline and feared
tosing it. After telling me about receiving written
ultimatums from her supervisor, she said:

Nobody else is going to hire me, . ., An ahle body
can't get ane [job], now am i guing 1o get one? So if
P dwslexic, you know, those people don’t cven
know what 1 is, ket alore how o deal with it
L wenldnt be able (o get o job as a receptionist
because [ can't read and write like most people, s
I'm there for life,

Christine Danfortt’s emplovers kpew the
names of her medical diagnoses, but they did not
pnderstand her symploms and thelr effects in

daily life, Christine’s story took an ironic twiss,
She worked for an advocacy agency that served
people with disabilities, Several statf members
who challenged her work and worth had serious
physical disabilities themselves, Christine also
discovered that her supervisors had imposec
rules on her that they allowed other staff to
ignore. Thus, the situation ‘erced Christing to deal
with multipie moral contradictions. She suffered
the consequences of presummably enlightened dis-
ability advocates reproducing regative societal
judgments of her morgl worth, Tales of such
injustice informestories of suffering,

These examples suggest the secund step ©
reclaiming the Chicago tradition: Fovus on mean-
irgs und processes. This step includes addressing
subjective, sitwational, and social levels, By piec-
ing together many research pariicipants’ state-
ments, | developed a moral hicrarchy of suffering.
Suffering here is much more than pain, it defines
self and situation—and uliimately does so in
moral terps that support inequities. Suffering
takes into account stigma and social definitions of
human worth. Hence, suffering includes the lived
experience of stigma, reduced autonomy, and loss
of control of the defining umages of self, As a
result, suffering magnifies difference, forces social
disconnection, elicits shame, and increases as
inequalities mount.”

Meanings of suffering, nowever, vary and are
processual. As rescarchers, we must find the range
of meanings and learn how people form them,
Figure 20.4 shows how suffering takes on mora
status and assumes hierarchical forni. In additiorn,
it suggests how suffering Irtersects with institu-
tional traditions and structural conditiops that
enforce difference. In keeping with a grounded
theory perspective, any attributes taken as status
variables must eacn thelr way into the analysis
rather than be assumed. Note that T added
respurces and capabilities as potential markers of
differcnce as their significarce became clear in
the data.™ Figure 20.4 implies how farger social
justice issues can emerge in open-ended, inductive
research, In this case, these issues concern access,
equitable treatment, and inherent human worth
in health care.
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HIERARCHY of MORAL STATUS in SUFFERING

Higt Moran Starue—Vaumaren Mopar Cuoaps

Instiiutionz! Traditons

Meoiea, Evrroency
Ievorunrars Duger
Bi amer enowess roi Corpitos

FApPEOPRIAE. APPEARANCE akD DEMEANOR

Sustainep Mona. Sratug—Accerieo Morat Craims
CHrenic INESS
NeaoTwren Demanps
PResenT R PasT Power & Bsorrocimes
Diminished Moral Sialus—Questionable Mora! Claims
CrHAomie TROUBLE
Brame £or Connmion AN GOMPLICATIONS
“hacrnorraTe/HEPUsnanT” ArreaRance ARD/OR DEMEANOR
FersonaL VaLuE
worth less
worth less
Worth Less
WOATHLESS

Difference—class, race, gender, age, sexual praference, resources, capabllities

Biructural Condiions

Soutce: Adapted and expanded from Charmar (1999}, “Swrfes of Suffering: Subjects” Stories and Besearch Marvatives”

Cualitairve Health Research, 9, 362382,

The figure reflects an abstract statement of
how individual experience and social structure
come together in ercergent action. The figure
derives from inductive and comparative analyses
of meaning and action, consistent with Chicago
school sociology, When we compare individual
accounts, we ¢an see that Marty Gorden and
Christine Danforth develop their stance toward
itiness fror éifferent starting places and different
experiences, yet they both are active in forming
their definitions. The Chicago school concept of
human nature has long contrasted with much of

structural social science. We not only assume
human agency but 2lso stucy it and its conse-
quences. People are active, crealive beings wio
act, not merely behave, They attempt to solve
problems in their lives and worlds, As researchers,
we need 1o learn how, when, and why participants
act. Thus, the third step in reclaiming Chicago
traditions follows: Engage in a close study of
acifon, The Chicago emphasis on process
becomes evident here. What do research parti-
cipants see as routing? What do they define as
problems? In Marty Gordon's case, the problems
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disrupted her life and could kill her She had
good reasen for wanting to oversee her care. Al
one paint, she described her conversation with
Monica, her lung specialist, about ending treat-
ment with predaisone;

Pye had a couple o setbacks. . . The first time 1
wentoff it {prednisone], my breathing capacity cut
vight in half, so she said, “No” And | nake deals
with her. . .. So T going to lreland and she said,
“Okav, Twant you ¢ double it now, go back up while
you're traveling, and then we'll zalk about it But no
deas, and don't be stupid” So when T came back
Tsaid, "Lels try it again.”

But when Marty came back from Treland, she
had complications, She described what happened
while she was playing golf:

Pwound up in emergency Easter Sunday because |
thought .. T oulled & muscle. . Bor they theought
it was a pulmonary embuiism. . They said, “well,
with vour condition we have to take an X rav, a lung
X ray” And he [physiclan] said,"Oh, [ den't like what
| see here” Anc 1 said, "Look, youre not the doctar
that lonks at that all <he rime, dox’t pet nervons, its
been thete” S¢ he said, “No, therey o lot wore sear
tissue than your other X rav] And [ said,Veah, well
that's par for the course, from what | understand”
And he said, “Bat there's a hole there | don't Eke to
see” 1 said, “Look, its a pulled nmacle. Give me tire
Motrin” [ Al the ime of this inferview, Motrinwass
prescription drug.] And finally he sald, % || Maybe
it is a pulled muscle” So she [Manica, her lung spe-
clalist] called me the next day and she said, “Okay,
lef’s slow down on this going down on the pred-
nisong, woo many side things are happening, so we're
going slower” And [ think it will work, .. "m slil
playirg golf and still working,

Marty Gordons recounted conversations attest
to her efforts to remain autonemous. She insisted
on being the leading actor in her life and on
shaping its quality. From *he beginning, she had
remained active in her care and unabashed in her
wiliingness to challenge her physicians and to
work with thern—on her terms,

Agency does not occur in isolation; It always
arises within & social context already shaped by

language, meaning, and modes of interaction.
This poin leads us 1o the next step in reclaiming
the Chicago tradition: Discover and detai! the
social context within which action occurs, A dual
forcus or action and coptext can permit social
justice researchers to make nuanced explanations
of behavior What people thiok, feel, and do rmust
be analvzed within the relevant social contexts,
which, in turn, people construct through action
and intevaction. Individuals take into account the
actions of those around then: as they themselves
act. Interaction depends on firting lines of action
tagether, to use Herbert Blumer’s term (Blurer,
1969, 1979}, We sense how Marty Gordon and
Monica fit lines of actions together to quell her
symptoms, Marty crafted an enduring profes-
sivrnal partnership with Moenica that has eased
her wav through ar increasingly less accessible
heath care organization for more than 10 years.
Knowing that others are or will be involved
shapes how people zespond to their situations.
The mere participants create a shared fucus and
establish a joint goal, the more they will build »
shared post and projected foture. Marty and
Monica shared tae goal of keeping Marty alive
and of reducing her symptoms while minimizing
medication side effects. They built a history of
maore than a decade, and 1o this day they project a
shared future,

The women in these two stories grapple with
the issues that confront them and thus affect the
social context in which they live. Marty had a
voice and made herselt heard; Christine tried but
me: resistance. She lacked advocates, social skills,
and a shared professionz] discourse to enlist
providers as allies, which commoniy occurs when
class and cubture divide providers and patients.
The construction of social context may be more
discernible in Marty's statements than in other
kinds of imerviews. In Christine’s attempt to
cbrain care, she related the sequence and timing
of events. We see that she received care only
because she becarne a medical emergency, and we
learn how earlier refusals and delays increased
her miserw.

These interview statements contair. words and
phrases that tell and hint of meaning. Marty



Gordon falks about “making deals” “working
hard)” “not excepting,” “wallowing.” and “pushing
myself” Christine Darforth contrasts herself with
ar “able body” and recounts how the sequence
of everrs affected her actions. The fifth step in
reclaiming the Chicago school tradition follows
this dictum: Fay affention fo language. Language
shapes medning and influences action, In tumn,
actions and experierces shape meanings. Marty’s
interview excerpts suggest how she uses words to
make her meanings real and sries 10 make her
meanings stick in interactior, Chicago school
sociology assumes reciprocal and dynamic rela-
tions between inrerpretation and action, We inter-
pret what happens arcund and to us and shape
our actions accordingly, particularly when some-
thing interrupts our routines and causes us to
rethink cur situations.

In addition to the points outlined abeve,
Chicago school scholars have generated other
concepts that can fruitfully inform initiul direc-
tions in social justice research and can sensitize
the researcher’s empirical observations. Arong
these concepts are Glaser and Stransss {1965)
concept of awareness contexts, Scott end Lyman's
{1968) idea of accounts, Millss {19%0) notion
of vocabularies of motive, Goffmar’s {1959)
metaphor of the thewer, and Hochschild's {1983]
depiction of emotion work and feeling rules.
Establishing who knows what, and when they
know i, can provide o crocial focas for studying
interaction i1 sodal justice research, Buth the
powerful and the powerless ray be forced to give
accounts that justify or excuse their actions,
People desceibe their notives in vocabularies in
situated social, cultural, historical, and economic
contexss. Viewing life as theater can alert social
“ustice researchers to main actors, miror charac-
rers and avdiences, acts and scenes, roles and
scripts, and front-stage Impressions and back-
stage realities. Different kinds of emotion work
and feeling rules reflect the settings mwhich they
arise. Expressed emotions and stifled feclings
stem from rules and enacted hierarchies of power
and advamage that less privileged actors may
unwittingly support and reproduce {sec, for
example, Lively, 2001).
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m|  Reraivking Our Lancuage

Just as we must attend 1o how our research partic-
ipants’ language shapes meaning, we must atiend
to our own language and make # problematic,
Tmertion a few key terms that we qualisarive
researchers assume and adopt. These terms have
served as guiding metaphors or, more comprehen-
sively, a8 organizing convepls for entire studies,
Perhaps ironically, Chicago school sociologists and
their followers have promulgated most of these
terms, Researchers have made them part of their
taken-for-granted lexicon and, [ believe, imposed
them too readily on our studied phenomena,
The logic of both the earlier Chicage school and
grounded theory means developing our concepts
Jrom our analyses of empirical realities, rathor
than applying concepts fo them, If we adopt extant
concepis, they must earn their way into the analy-
sis through their usefulness (Glaser, 1978}, Then
we can extend and strengthen them {see, for
example, Mamo, 1999 Timmermans, 1994}

‘Two majer concepts carry images of tactical
manipulations by a calculating social actor:
strategies and negetiations. Despite wnat we
social scientists sy much of human behavior
does not reflect explicit sirafegies. Subsuming
ordinary actions under the rubric of “strategies”
implies explicht tactical schemes when, In facy,
an actor’s intentions may not have been so dlear to
him or her, much less to this actor’s audience.
Rather than strategies, much of what people do
reflects their taken-for-granted habitual actions.
These actions becore rowiine and scarcely recog-
nized unless disrupted by change or challenge.
Note that in the long lists of codes comparing
Christine Danforth’s and Marty Gordon's situa-
tions, [ list mary actions but few strategies.

When looking for taken for- granted actions in
our research, John Dewev’s (1922) central ideas
about habit, if not the term iself, can prove
helpful to attend to participants’ assumptions and
taken-for-granted practices, which may not
always be in thelr own interests, Like Snow's
{2001 point that much of life is routine and
proceeds without explicit interpretation, Dewey
{1922) views habits as patterned predispositions
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that enable individuals 1o respond to their
sitwations with economy of thought and action:
People can act while focusing attention elsewhere
[see also Clark, 2000; Curchin, 2000). Thus, habits
include those taken-for-granted modes of think-
‘ng,feeling, and acting that people invoke without
reflection { Dewey, 1922 Hewitt, 1994}, The habits
of g lifetime enabled Marty Gordon to maintain
hope and 1o manage her illness. Christine’s Labits
let her eke by but also increased her isolation and
physical problems.

Like the concept of strategies, negotiation
also imparts 4 strategic character to inferaction,
Negotiation is an apt term to describe Marty
Gordons "deals” and disputes with her practi-
tioners. Al least from her view, contests did
emerge. and bargaining could bring them w
effective closure. Then interaction could proceed
from the negotizted agreement. Marty brought
niot only her resolve 1o her negotiations, butalso
years of skills and fearlessness in dealing with
professionals, a partnership with her primary
physician, a network of supportive others, and
the ability to pay for nutritious food, conve-
niences, and a good health plan. Little nego-
tiation may proceed when a person has few
such resources and great suffering, as Christine
Danfortl's story suggests.

Although the concept of negotiations may
apply in Marty Gordon's case, we have stretched
its applicability, as if it reflected most interac-
tions, It does not. Much of social life proceeds as
people either .nconscinusly adapt their response
to another person or interpret what the other per-
son says, means, or does and then they subse-
quently respord to it {Blumer, 1979). Interaction
can alter views, temper emations, modify inten-
tions, and change actions—all without negotia-
tion. The strategic quality of negotiation may he
limited or absent during much sociability. People
can be persuasive without attempting to negotiate,
Negotiation assumes actors who are explicitly
aware of the content and structure of the ensuing
interaction. Negotiation also assumes that partic-
ipants’ interactional goals conflict or need
realignment if fuwre mutual endeavors are to
occur. For that matter, the term assumes that all

participants have sufficient power to make their
voices heard, if not also to affect outcomes. Judith
Howard (2003) states, “The term ‘negotiation
implies that the interacting parties have equal
opportunities to control the social identities pre-
sented, that they come w0 the bargaining table
with equal resources and together develop a joint
definition of the situation” {p. 10}. Nonetheless,
much negotiation ensues when the parties
involved do not have equal resources, and much
foment may accur about enforcing definitions of
social identities, despite vnequal positions. For
negotiations to occur, each party must be involved
with the other to complete joint actions that
matter to both, likely for different reasons,

The problems of applying these concepts and
of importing thelr meanings and metaphors on
our data extend beyond the concepts ahove, These
problers also occur with applying the concepts of
“zarveer, “work” or “trajectory] which we could
examine with the same logic, However, the cur-
rent social sciertific emphasis on stories merits
scrutiny here.

B MEeTAPHORS OF STORIES
AND Mpanmcs oF SILERCES

The term “story” might once have been a
metaphor for varied gualitative data such as inter-
view staternents, field note descriptions, or docu-
ments, However, we cease to use the term “story”
as metaphor and have come view it as concrete
reality, rather than a construction we place
on these data, With several exceptions (e.g.,
Charmaz, 2002, in press; Frank, 1997), social
scientists have treated the notion of “story”
as unproblematic. We have questioned whose
story we tell, how we tell it, and how we represent
those who tell us their stories, but not the idea of
a story itself or whether our materiaks 7t the term
“story” The reliance on qualitative interviews in
grounded theory studies {Creswell, 1997}, as well
as in other qualitative approaches, such as narrz-
tive analysis, furthered this focus on stories, In
addition, the topics themselves of intensive inter-
views foster producing a story,



Limiting data collection to interviews, as is
common in grounded theory research, delimits
the theory we car: develop, In sodal justice stud-
ies, we must be cautious abour which narrative
frame we impose vy our research, and when and
how we do it. The frame itselt can prove conse-
quential. The story frame assumes 2 linear logic
and boundaries of wmporality that we might
over- or underdraw,’!

Part of my argument about stories concerns
silences. [n earlier works (Charmaz, 2002, in
press), | have emphasized silences at the individ-
val level of analysis; they are also significant at the
organizational, social worlds, and societal levels.
Clarke (2003, 2005} provides a new grounded
theory tecl, situational mapping, for showing
action and inaction, voices and silences, at varied
levels of anziysis. She observes that silences reveal
absent organizatioral alignments. Thus, mapping
those silences, in their relation to active align-
ments, can render invisible social structuee
visible, Invisible aspects of social structure and
process are precisely what critical inguiry needs
tn tackle

Silences pose significant meanings and 1elling
data in any research that deals with moral
choices, ethical dilemmas, and just social policies,
Silence signifies absence and sometimes retiects a
lack of awareness or inahiiity 1o express thoughts
and feelings. However, silenice speaks to power
arrangements. It also can mean attempts o con-
trol information, to avuid redirecting actions, and,
at times, to impart tacit messages. The “right” 10
speak may mirror hierarchies of power: Only
those who have power dare (o speak. All others are
sileniced (see, for example, Freire, 1970}, Then,
100, the powerless may retreat into silence as alast
refuge, At one point, Christire Danforth felt that
her life was out of control, She described being
silenced by devastating events and by an aggres-
sive psveaiatrist, and she stopped talking, In 2l
these ways, silence is part of language, meaning,
and action,

Makirg stories problematic and attending to
silences offers new pessibilities for understanding
social life for both social justice and grounded
theory research. Whar peaple in power do not say
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is often mote telling than what they do say. We
must note these who choose to remain silent, as
well as those who have been sienced, Treating
both stories and silences with a critical eve and
comparing them with actions and inaction pro-
vides empirical underpinnings for any emerging
grounded theory. Subsequently, the constructed
theory will gair usefulness in its explanatory and
predictive power.

Using grounded theory for social justice studies
requires revisiting the critgria for evaluating
them. Glaser and Strauss’s {1967, Glaser, 1978}
critesia for assessing grounded theory studies
include fit, workability, relevance, and modifiabil-
ity, Thus, the theory must it the empirical world
it purports to analvze, provide a workable under-
standing and explagation of this world, address
prob.ems and processes in it, ar.d allow for varia-
tion and change that make the core theory useful
over time, The criterion of modifiability aliows for
refinements of the theory thar simultansously
make it more precise and enduring,.

Providing cogent explanations stating how the
study meets high standards will advance social
Justice inguiry and reduce unmetited dismissals
of i, However, few grounded theorisis provide a
model, They seldom offer explici: discugsions
about how their studies meer the above or other
criteria, although they often provide statements
a1 the logic of their decisions {cf. §. 1. Miller &
Fredericks, 1999). In the past, some grounded
theorists nave claimed achieving a theoretical
grounding with limited empirical material.
Increasingly, researchers justify the type, relative
depth, and extent of their data collection and
analysis on one criterion: saturation of categorics.
They issue a claim of satration and end their
data collection (Flick, 1998; Morse, 1995
Silverrman, 2000}, Butwhat does saturation mean?
To whom? Janice Morse {1995}, who initiated the
critique of saturation, accepts defining it as “data
adequacy” and adds that it is “eperationalized
as collecting data until no new information is
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abtained” {p. 147}, Often, researchers invoke the
criterion of saturation to justify small samples—
very small samples with thin data, Such justifica-
tiuns diminish the credibility of grounded theory,
Any social justice study that makes guestionable
clzims of saturation risks being seen as suspect.

Claims of saturation often reflect rationaliza-
tion more than reason, and these cdains raise
questions. What stands o5 a category?®™ Is it con-
ceptual? Is it nseful? Developed? By whose ¢fite-
ria? All these questions add up to the big question:
What stands as adequate researcn? Fxpanded ori-
teria that include the Chicago schools rigorous
study of context and action makes any grounded
theory study more credible and advances the
claims of social justice rescarchers. Then we can
augment our criteria by going bevond “satura-
tion” and ask if cur empirical detail alse achieves
Christians’s (2000} and Denzins { 1989) ¢riterion
of “interpretive sufficiency” which takes into
account cuftural complexity and multiple inter-
pretations of fife.

To reopen explicit discnssion of criteria for
grounded theory studies, and particularly those
‘n socigl justice research, | offer the following
criteria,

Criteria for Grounded Theory
Studies in Social Justice Inquiry

Credibility

®  Hus the researcher achieved intimate familiaricy
with the setting or tople?

= Are the data sofficien: 1o merit the researchers
cla:ms? Consider the range, number, and depth
of observazions contained in the data.

®  Hag the researcher made systematic compansons
between vhservations and between categories?

® Do the catepories cover a wide range of empiri-
cal observations?

™ Are there strong logical links between the path-
ered data and the researcher's argument and
analysis?

w ias the researcher provided enough evidence
for his or her claims to allow the reader 10 form
an independent assessment—and agree with
the resegrehier’s claims?

Originality

® Are the categories fresh? Do they offer new
insights?

# Docs the analysis provide a new corceptaal
rendering of the data?

® What is the social and theoretical significance
of the work?

m How does the work challenge, excend, or refine
current idezs, concepts, and practices?

Resonutice

® Do the categories portray the follness of the
studied experience?

o [as the researcher revealed liminal end taken-
for-granted meanings?

W Has the researcher drawn links between larger
collectivities and individual lives, when the datg
so indicatet

W Do the analvlic interpretations make sense to
members and offer thein deeper insights about
therr hves and worlds?

Usefulness

® Docs the analysis offer interprotations that
peeple can use in their sveryday worlds?

® Do the analyfic categories speak to generic
processes?

w iave these generic processes been examined for
hidden social justice implications?

m Can the analysis spark furtzer research in other
substantive areas?

w How dees the work contribute to naking 2
better saciety?

A strong combination of originality and credi-
biity increases resonance, usetlness, and the sub-
sequent value of the contribution. The criteria
above account forhe empirical study and devel
apment of the theory. They sav little abour how
the researcher writcs the narrative or what makes
it compelling. Other criteria speak to the aesthet-
ics of the writing, Our written works derive from
aesthetic principles and rhetorical devices—in
additior to theoretical statements and scientific
rationales. The act of writing is intuitive, nven-
tive, and inferpretive, not merely @ reporting of
acts and facts, oz, in the case of grounded theory,
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causes, conditions, categories, and consequences.
Writing leads to further discoveries and deeper
insights; it furthers inquiry. Rather than claiming
silent authorship hidden behind a scientific
facade, grounded theorists—as well as propo-
nents of social justice—should claim audible
voices in their writings (see Charmaz & Miwchell,
1996; Mitcnell & Charnzaz, 1996). For grounded
theorists, an audible voice brirgs the writer’s self
inte the words while lluminating intersubjec-
tive worlds, Such evocative writing sparks the
readers imagined involvement in the scenes por-
traved and these beyond. In this sense, Laurcl
Richardsomns {2000} criteria for the evocative texts
of “creative analytic practice ethnography™ also
apply here. These criteria consist of the narrative’s
substantive contribution, aesthetic merit, reflexiv-
ity, irnpact, and expression of a reality (.937)..

A grounded theory bora from reasoned reflec-
tions and principled convictions that conveys a
reality makes a substantive contribution, Add aes-
thetic merit and analytic impact, and then its
influence may spread to larger audiences, Through
reclaiming Chicago traditions, conducting inquiry
to make a difference in the world, and creating
evocative narratives, we will not be silenced, We
will have stories o tell and theories to proclaim,

B SuMmazY AND CONCLUSIONS

A wrn loward qualitative social justice studies
promotes  combining  critical inquiry and
grounded theory in novel and productive ways,
An interpretive, constructivist ground theory
supporis this turn by bulding on its Chicago
schocl antecedents. Grounded theory can sharpen
the analytic edge of social jussice studies.
Simultaneounsly, the critical inguiry inherent n
social justice research can enlarge the focus
and deepen the significance of grounded theory
analyses, Combining the two approaches enhances
the power of each.

A grounded theory informed by critical
inquiry demands going deeper into the phenom-
enon itself and its situated location in the world
than perhaps most grounded theory studies have
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in the past. This approach does not mean depart-
ing from grounded theory puidelines. It does not
mean investigative reporting. Grounded theory
details process and context—and goes into the
social world and setting far bevond one investiga-
tive story. Grounded theory contains tools (o
study how processes become institutionalized
practices. Such attention to the processes that
constitute structure can keep grounded theory
from dissolving into fragmented small studies.

With the exception of those studies that rely on
historical docnments, grounded theory siudies
typically give litde scrutiny to the past and some-
times blur inequalities with other experiences or
overlook them entirely. Studying social justice
issues means paying greater attention to inequal-
iry and its social and historical contexis. Too much
of qualitative research today minimizes current
social comtext, much legs historical evolution.
Reving on interview studies on focused topics
may preclude atwention to context-—particularly
when our research participants take the context
of their lives for granted and do not speak of i,
Hence, the mode of inquiry itself limits what
researchers mav learn, Clearly, interviewing is the
method of cholce for ceriain topics, but empirical
qualitative research suffers if it becomes synony-
mous with interview studies,

Like snapshots, interviews provide a picture
taken during a moment in fime. Interviewers gain
a view of rescarch participants’ concerns as they
present them, rather than as events unfold.
Multiple visits over time combdined with the
intimacy of intensive interviewirg do provide a
deeper view of life than one-shot structured or
informational interviews can provide. However,
anyones retelling of everts may differ markedly
from an ethnographers recording of them. In
addition, as noted above, what people say may
not be what they do (Deutscher et al,, 1993). At
that, what an interviewer asks and hears or an
cthnographer records depends in part on the
overali context, the immediate situation, and his
or her training and theoretical proclivities.

At its best, grounded theory provides methods
to explicate an empirical process in ways that
prampt seeing beyond it. By sticking closely to
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the leads and explicating the relevant process,
the researcher can go deeper irto meaning and
action than given in words. Thus, the focused
inquiry of grounded theory, with its progressive
inductive analvsis, moves the work theoretically
and covers more empirical observations than other
approaches. 1 this way, 2 focused grounded theory
portrays & picture of the whole.

B Notes

1. Such emphases often start with pressing social
problems, collective concerns, and impassioned voices.
In contrast, Rawls’s (1971) emphasis on fairness
begins from g distanced position of theorizing individ-
ual rights and risks from the standpoint of the rational

actor under hypothetical conditions. Conceptions of

sacial justice must take into accoun: both collective
goods and individual rights and musl recognize that
definitions bath of rationality and of “rationa” actors
are sitaated in Ume, space, and colture—and bt can
change. To [osicr justice, Wusshaum {2000, p. 234]
argues that promoting a collective good must not sub-
ordinate the ends of sore individuals over ofers She
ubserves that women suffer when a collective good is
precnoted withour taking into account the internai
power and oppertunity hierarchies within a group,

2. For descriptions of grounded theory guide-
lines, sec Charmaz (2000a. 2003b), Glaser {1974,
1992, and Stravss snd Corbin {1990, 19983

3. 1 use the term “dara” throughour for two rea-
sons: I symbolizes (2] a fund of empirical materfuls
trat we systematically collect and assemble to acquire
knowledge about 2 topic and (b) an acknowledgment
that qualizative resources hold equal significance for
studving empirical reality as quantitative measurcs,
although they differ in kind.

£, o this way, integrating a critical stance offers o
corrective to narrow and limited stadies conducied as
grounded thepry studics. Neither a narrow focus nor
limited empivical matertal s part of the method jiself.
We cannot blur how carlier researchers have used
grounded theory with the guidelines in the method,
Aithough social justice Inguiry suggests sulstantive
fields, it also assumes questions and concerns about
power, privilege, and hierarchy that some grounded
theorists may not vet have enteriained,

5. Chizage school sociclegy shaped an enduring
traddition of qualitative research fn soclology, of which
grounaed theory remains a pact. What stands as "the”

Chiczgo school varies depending on who defines it
{Abbott, 1999 L. H, Lofland 1580% In my view, the
Chicage schuol theoretical heritage goes back to the
eirly years of the 20th century, in the warks, for
example, of Charles Horton Cooley (1902}, John
Dewcey (1922], George Herbert Mead {1932, 1934, and
Charles 8. Peirce {(Hartshorne & Weiss, 1931-195501In
research practice, the Chicago schocl sparked study
of the city and spawned urban cthnographies {see, for
example, Park & Burgess, 1925; Shaw, 1930 Thonas
& Znaniecki, 1927; Thrasher, 1927), Chicago socialo-
gists often held naive and partial views but many
sensed the injustices arising in the social problems of
the city, and Abbott {1999) notes that Albion Small
artacked capitalism. Nonetheless, some Chicag
school saciologists reinforced mequities in thelr own
hailiwicks {(Decgan, 1995). Mid-century cthnogra-
phers and qualitative researchers built on the:r
Chicage schoo. intellectnal eritage and created what
schalars have called a second Chicago scheol (G AL
Fine, 1995}, Tor recent renderings of the Chicago
school, see Abhatr {1999), G. A, Fine {1995), Musolf
{2003}, and Reynodds (20034, 2003b). Chicago scheal
sociology cmphasizes the contextual backdrop of
nbserved scencs and their situated nature in time,
Ttace, and relationships. Despite the pariial emer-
gence of grounded theory from both theoretical and
methodological Chicage school roots, Glaser (2002)
disavows the pragmatist, constructenis: elements in
grounded theory.

6. Symbolic interactionism provides an open-
ended heoretical perspective from which groundec
theory researchers can siart, This perspective {5 nei-
ther inherently prescriptive nor microsociologicals
Barbara Ballis Lal {2507 nol only suggests the tonen-
porury usefulness of early Chicago school symbolic
interactionist ideas for studving race anc ethnicity but
also motes their implications for zurrent political
sction and social policy, David Maines [2001) demon-
strates that symbolic interactionist emrhases op
agency, action, and negotinted order have long had
mazcrospeiclogical import: He shows that the discipline
of seciology nas incorrectly——and iromically—
compartmentalized symbolic interactionism while
increasingly becoming rmote interactionist in s
assumptions and directions.

7. 'n particular, the Chivago school orovides
antecedents for ariending  sociatl reform, as in Jane
Addamss {1919} work 2t Hufl-House and Mead and
Dewey’s interests in democratic process. The fleld
research founded i Chicage school sociclogy has been
called inte question at various historical junctures



‘o Marxist ard postmodernist perspectives (see,
for example. Burawey, Blum, eral, 1991; Burawoy,
Gamson, et al, 2002 Clough, 1992; Denzin, [992;
Wacquant, 2007}, Crivicisms of Chicage schonl sociol-
ogy have suggested that grounded theory represents
‘he most codified and reabist statement of Chicogo
school methodo ogy {Van Maanen, 1988).

8. Strauss and Corbin's {1990, 1998) emphasis on
technical procecures has been mel with chagrin by a
number of researchers (Giaser, 1992, Melia, 1996;
Sterm, 1984). In his 1957 handbook Quafitative
Awmalysis for Social Scientists, Strauss mentions axial
coding and verification, which depart from earlier
versions of grounded theery, and he and Juliet Corbin
(1990, 19931 develop them in their coauthored texts.

9 My critique mirzozs a much larger trend.
Lincoln and Guba (2000) findthat the movement away
from positivism pervades the socml sdences. They
state tha the turn teward interpietive, postmodern,
ard critical theorizing makes most studies vulnerable
to criticism (p. LE3Y

10, Grounded  theory provides wobs  tha
researchers can-—and do—use frum any philosophi-
cal perspeciive—or political sgenda. Stadies of werier
invalvement, for example, may start rom addressing
emplovees’ concerns or management’s aim to increass
corporate prafits.

11, Tedlpek {2000} states, “Ethnographers' lives
are embedded within 1heir field experiences insuch a
way that all their intezactions involve moral chojces”
{p. 45%). Fthnography may represent one end of acon-
tingum, Nevertheless, dues not grounded theory
research also involve moral cholces?

[2. Teminist researcn suggesis ways fo pricoec,
LieYault {1999} and Olesen (20000 provide excellent
pverviews of and debates in leminist research,

13, Issues of exoloitation arise when participants
work without pay or recognition. Feminist researchers
often recommend having particpants read drafts
of materials, yet even readicg drafts may be too much
when rosearch participants are struggling with
losses, although thoy may Rave requesiec 1o see the
researcher’s writings in progress. When research
participants express interest, | share sarly Crafis, but |
1oy o teduce participants’ potential feetings of obliga-
tim to finish reading them. Morse (1998) agrees with
sharing results but net the conduct of mquiry.

i Schavalbe et al {20000 and Harris {2001) make
important tnoves 1 this anglytic direetions

15 The first two mlerview pacerpls appear o
eardier published accounts, Linclude them so that read-
ers interested in sceing how | used them in social
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psychological accounts may obtain them, Subsequent
interview siatements have rot been published. The
data are part of an evolving study of 170 interviews of
caronically 1 pevsors, A substr of research partici-
pants that includes these (wo women have been mter-
viewed muhiple times.

18, Further specifics of grounded theory guide-
lines are available in Charmaz (20004, 20036, Crarmaz
& Mitchell, 20015 Guaser {1578, 1997, 20011, Strauss,
{1987}, and Strouss and Corbin {1990, 1958,

17. Irealize that presenting the Chicago school as
a unified perspective is something of & historical gloss
because differences are discernibie between the carly
pragmatists as well as among the sociologists who fre-
lowed them. Furthermore, & strong cuantitative trac:-
tien developed at the University of Chicage (see
Bulmer, 1984},

‘%, See Lofland and Lofland {1984, 19595 for an
emphasis on descrining the research sefting ncoln
and Guba {1983) offer a sourd rationale for naturalis-
ne ingquiry as well as good ideas for conducting i,
Wwhen the data consist of extant texis such as docu-
ments, Blms, or texts, then the researcher may need 1o
seek multiple empirical sources.

19, Zee Schel? (2003) for a discussion of relation-
shins between shame and socizty

20. Grounded theory methods can inform tradi-
ticnal quantitative research, although these spproaches
seldom have been used Topether Hypotheses can be
drawn from Figure 204, such as thal e greater the
definitions of an individuals difference, the more rapid
his or her tumble down the moral hierarcdhy of suffer-
ing, Duantitative researchers could pursue such
bypotheses,

21 And as | have pointed ouwr with individual
accounts { Charmaz, 2002), raw experience may fiz neither
narrative Ingic nor he comprehzosible content of a story,

22, Clarkes (2003, 2004} concepr of implicated
actors can be particularly useful to analvze voices and
silences in social justice discourses,

23, See Dey {1999} for an extensive discussicn on
constructing categor'es o the early prounded theory
works.
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